
CHECKING YOUR PERSPECTIVE
“You never really understand a person until you consider things from his point of view…until you

climb into his skin and walk around in it.”

–Harper Lee, To Kill a Mockingbird

OVERVIEW

Partners explore perspective-taking, first with images, then by writing about imaginary scenarios with
a partner—from both their own perspective and their peer’s perspective. After swapping their written
responses, they discuss the similarities and differences between them and reflect on what they
learned.

LEVELS

Upper Elementary
Middle School
High School

PLANNING FOR IT

WHEN YOU MIGHT USE THIS PRACTICE

As part of a unit, classroom meeting, or advisory  focused on developing social awareness,
empathy, and/or perspective-taking skills
To strengthen relationships among students
To build a more positive classroom and/or school climate
To create a stronger sense of trust among students

TIME REQUIRED

≤ 30 minutes

MATERIALS

Writing materials
Highlighters
Brain teaser images
Scenarios on slips of paper

https://ggie.berkeley.edu/wp-content/uploads/2024/09/Checking-your-Perspective-Supplementary-Images.pdf
https://ggie.berkeley.edu/wp-content/uploads/2024/09/Scenarios-for-CHECKING-YOUR-PERSPECTIVE.pdf


LEARNING OBJECTIVES

Students will:

Practice perspective-taking, the attempt to identify and understand someone else’s experience,
by describing an interaction or experience from both their own perspective and someone else’s
Acknowledge that their perspective may be incomplete and faulty
Understand the benefits of listening and receiving others’ perspectives

ADDITIONAL SUPPORTS

Making Practices Culturally Responsive
Adapting Practices for Students with Special Needs
Making a Practice Trauma-Informed
Making Classrooms and Schools Trauma-Informed and Healing-Centered

CHARACTER STRENGTHS

Empathy
Humility

SEL COMPETENCIES

Self-awareness
Social Awareness
Relationship Skills

MINDFULNESS COMPONENTS

Open Awareness
Focused Attention

HOW TO DO IT

REFLECTION BEFORE THE PRACTICE

What are the benefits of perspective-taking for you–both personally and professionally? How has
this skill served you?
As you consider your experiences with perspective-taking to date, can you recall a time when
your perceptions of another person were faulty or incomplete? How did you know? What did you
learn?
What stories and/or examples could you share with others about the benefits and/or challenges
you have faced when practicing perspective-taking?
How much do you personally rely on listening and perspective-receiving when faced with a
personal and/or professional conflict?

INSTRUCTIONS

https://ggie.berkeley.edu/making-practices-culturally-responsive/
https://ggie.berkeley.edu/adapting-practices-for-students-with-special-needs/#tab__1
https://ggie.berkeley.edu/making-a-practice-trauma-informed/
https://ggie.berkeley.edu/trauma-trauma-informed-and-resiliency-informed-schools/#tab__1


OVERVIEW

Say to students: “Please take a look at this image/these images.” [See Brain teaser images doc if
you prefer to have students focus on additional or alternative  images.]

“Without looking around, raise your hand if you saw a rabbit first. Raise your hand if you saw a duck.
Do you notice how different people saw different things, even though it is the same image?  This is a
good example of how our perceptions – or what we see/experience – can be different.

Say to students: Have you ever heard the saying “take a walk in someone else’s shoes” or “see
through someone else’s eyes”? (Allow for some responses and discussion.)

Sometimes, when we have a disagreement with someone, they might ask you to think about it from
their point of view. This is called perspective-taking. It is a form of empathy, where we really try to
understand how others think and feel.

Thinking about the game we just played with the images – do you think we always know what our
friends are seeing or experiencing? Do you think you would have been correct 100% of the time, if you
guessed what your neighbor was going to see in the picture? (Wait for some responses – hopefully
NOs!).

That’s right. We don’t always see or experience things the same way as others do. AND it might be
hard to know when our guesses about other people’s experiences are wrong – like when we are asked
to think about someone else’s point of view.

[Group your students into pairs, and provide each pair with a scenario slip. Have each student pick
two different color highlighters.]

Now, we are going to try this with imaginary scenarios. Read the scenario on your slip of paper and
follow these steps:

1. Write 1-2 sentences about what YOU would do in this scenario

https://docs.google.com/document/d/1D49AVqbL1oXdrKWbAgHSHCnhoCqjCSozUCNy_EwWXlw/edit


2. Take your partner’s perspective, and write 1-2 sentences about what you believe your partner
would do in this scenario. Remember to be kind and thoughtful about your answers.

Then we are going to swap our papers with our partner, to compare our responses and check our
ability to take their perspective!

Work together with your partner, review what they have written, and compare your perspective-taking
response to their actual  response:

Highlight in one color the things you got right
Highlight in another color the things that were different.

POTENTIAL PRACTICE ADJUSTMENTS
Alternatively, you can use this practice for conflict resolution, between two students who had an
actual conflict, and invite them to do this exercise to reflect retrospectively about their actual
experiences.

For example, have them write about the conflict from their own perspective, then how
they think the other person experienced the conflict. Bring them together and use their
written responses to facilitate a discussion about incorrect assumptions and differing
perspectives.

QUESTIONS FOR CLASS DISCUSSION
First, how similar were your responses to your partners? Did you respond to the scenario the
same way or very differently?
How accurate were you in describing your partner’s response? What incorrect assumptions did
you make?
What new pieces of information did you learn about your partner’s perspective after reading
their response?

CLOSURE
What did you learn about perspective-taking from this experience?
When we actually ask for people’s perspectives, instead of always just guessing, it is called
perspective-receiving. It often gives us a much more accurate understanding of people, than
perspective-taking alone (or trying to put ourselves in their shoes).
Can you think of some things that perspective-receiving could help with? At school? At home?
With friends? In our larger society? What happens when we truly try to understand others?

SOURCE

Adapted from a practice created by Jenna Whitehead, Ph.D.

REFLECTION AFTER THE PRACTICE

How did your students’ (or colleagues) respond to this writing exercise? How might you adapt it?
Are there ways to incorporate perspective-taking and receiving into your academic lessons?
Mathematical problem solving? Inferencing in literature? Sharing scientific observations?



What role does listening play in perspective-taking and/or perspective-receiving?

THE RESEARCH BEHIND IT

EVIDENCE THAT IT WORKS

According to brain researchers, children learn that other people have different thoughts than their
own as early as three or four years old. Studies also indicate that school–aged children and
adolescents can develop and refine their ability to identify and understand other people’s emotions
through “perspective-taking” (also known as “cognitive empathy”).

Yet recent research indicates that perspective-taking doesn’t necessarily lead to an accurate
understanding of others’ feelings or thoughts. In fact, 25 experimental studies conducted by a
research team led them to determine that we can understand others best by getting their perspective
rather than “taking” their perspective.

WHY DOES IT MATTER?

When we ask students or colleagues to “perspective-take,” we ask them to project themselves into
the experiences of another. We say, “Imagine how your student (or colleague)  is feeling or thinking in
this situation,” for example. While this might help us step a little closer to an understanding of others’
experiences, we are also limited by our own assumptions and perceptions.

In other words—to truly understand another person, we can’t just project our ideas of what they are
thinking or feeling—as we are still biased by our own points of view. Rather, we need to take the time
to listen and receive the perspectives that others are willing to share with us.

As teachers, this is important for us to remember, given the power dynamics between ourselves and
our students. (When in doubt, ask. And be open to listening and receiving feedback based on their
experiences.). Perspective-taking and perspective-receiving are invaluable communication tools  we
can draw on in school,  at work, and in our everyday lives.

TERMS OF USE

Thank you for downloading this resource! Please feel free to share it with friends, teachers,
colleagues, and anyone else who might benefit from it.

Greater Good in Education is a free online resource produced by UC Berkeley’s Greater Good Science
Center. Visit our website at ggie.berkeley.edu to choose from more than 300 practices that can be
incorporated into all aspects of a school community, from academic instruction to staff meetings to
engagement with parents.

Please email us at ggsceducation@berkeley.edu with any questions about our programs and resources
for educators.

With gratitude,
Greater Good in Education

https://www.nature.com/articles/ncomms14692
https://www.sciencedirect.com/science/article/abs/pii/S027322972100054X?casa_token=WOFBAIbtmMQAAAAA:wZTpNS2Z6-QZlJ9NZV2VThf0BGGqSyz6ElnTnot_lZMpSYDWoq_bYoeAyWoidi9tnVvQKQuG
https://pdf.sciencedirectassets.com/308596/1-s2.0-S2352250X22X0002X/1-s2.0-S2352250X22000100/main.pdf?X-Amz-Security-Token=IQoJb3JpZ2luX2VjENb%2F%2F%2F%2F%2F%2F%2F%2F%2F%2FwEaCXVzLWVhc3QtMSJGMEQCIDzOg5TqorOz6yEcKTWXFSiWFCMOjEA6XNT%2F696RAA1OAiBWH7lQ8OAkuR32dLnQ0TVtayTYg76BhTFI9%2B6S%2BouITyq8BQiu%2F%2F%2F%2F%2F%2F%2F%2F%2F%2F8BEAUaDDA1OTAwMzU0Njg2NSIMfrjxUKuQ8sQP%2Fpf4KpAFVsE3VCfb66iQ%2FDrDU3SJvepzEJzVabq0Z%2F1rv0%2FGsbdQciLsqyt2b4Pi2hJ%2FrSBS%2BhR8SFKPxCbjRNyLQA898KFQeFSom5vAIUnUMIKhczUN0W9Q9ghGfjiVO9qqiyfm7dHFU0gRZbx5t%2BOIzZdeQDAi8uDix4wOvwDq6Jir6XR4QFL39ITa6YWovfF3PvVGqASbYZ2DFG3KCM9mAAu53TKwdGOuyOBTAvzglQtw9htt58DK1nzEdQCXxl9qVzNrvTYkmz0fvfl0t1cRT2S1mCQKvSmeHiDgQ%2BIiLbLfvK%2F4EToCHyh%2BIA45L5ruY6wr0V7hMa9yvZ3zX0DHep7NkjT3%2FXFGKvFLK1Sl0zCP2CiGy84wHwCtCapuRzRlXL4m2jLsFnZ2qUMY2NrehVVqQoMy4Xoen0Mp0%2FEr46De7eVhx3oDKuXOoLvVviM7GEoBryJ5gkgu4K2BiB%2B1qdfcjdnHsjnJC8CEQP8Z%2BfW7Q2laXcHyHR54eU3Jk2vQraxgrUO2k8uVSZJU1e%2BPO5i1hFrRCkRQMBlnDU1uecSmEJTOfUv8Abf0yg1TveovYFB6iWStCj8TfCc3tMjeF47lCm9P%2BYRNyY4UzAfLK6gxfXCMRotIirp70d86PQtM0xOho3WfwQb0B59uoZggHDL%2FmsHiiunxugGaCcC9s9FaeLxMbfLBgrHPAzMtpqdhykdFSowKPnPiMgCv4fGTLCn1lwX8fn6zwqZPnTqZSyKSGqbB9vM4Kxi76ZeEb8%2Bfd%2BDSH7UsYqjq6CEpvUlovXKPe%2BkuH8iXXlofejQTwUHnWmF0x44YacSWcGJrwhoQrl5q3L%2BMdaDiAev2z7WPYu5T8rtL0yLPbfIbOM9C0F89iJowwN2FtQY6sgE8%2F%2BGWw%2Fe%2Frx95MT6R%2Fy9MWkRnZw2azaVQipZRl09pnL7o1vLsx%2FFzkU7B7nAuPHNByvHeACs5zz8ZXHmWdiSVNc%2FOUjb2k%2B%2FZ%2BPLsW38ln%2BbKOXFtL0gFifWjEGmwX2J3vnVjo5%2F6%2FtMjA2FUe4d9Iw5TR0HWgt4yJ5%2B63F8DNS9PwdtdsFRErBvLbD5a2rJtkRfMMxDnsBQ9UJlMnQDLokXNngHQRYso2XO40TEogin1&X-Amz-Algorithm=AWS4-HMAC-SHA256&X-Amz-Date=20240724T221932Z&X-Amz-SignedHeaders=host&X-Amz-Expires=300&X-Amz-Credential=ASIAQ3PHCVTYR3EJRWIU%2F20240724%2Fus-east-1%2Fs3%2Faws4_request&X-Amz-Signature=d4319f74992612a6112f8352cb8418df1d14c914b4168a104dc3f3170b2424f2&hash=95c5f0e58df9267427a5b37fff1eb80089bd44835e11bf8f4d2ec019900016aa&host=68042c943591013ac2b2430a89b270f6af2c76d8dfd086a07176afe7c76c2c61&pii=S2352250X22000100&tid=spdf-5a49ee7c-dae4-4380-a73c-24855e657b12&sid=90883802712a15425c4b1f98d30e24d55c4agx
https://psycnet.apa.org/record/2018-13651-004
https://psycnet.apa.org/record/2012-07566-001

